For many years one of the chief weapons in the arsenal of the Latin teacher was Prose Composition, the turning of s e t English sentences into Latin. In recent years, however, the technique has fallen into disfavor in many quarters. Most of the textbooks use the Reading Approach, although they still include English sentences for the teachers that want to use them.
When questioned about methods, most teachers, aware of the unfashionable state of Prose Composition, claim to put little emphasis on this activity, but questioning often reveals that this actually amounts to a third o r a half of the total time.
The common argument against Prose Composition runs somewhat as follows: Although writing Latin was a valid goal in the Middle Ages and the Renaissance, when an educated man had a real need for this skill to participate in the activities of state, church, law, science, o r scholarship, the modern objective is reading. Prose composition requires a great deal of active learning of forms and vocabulary and consumes time which might better be spent in actual reading. Lastly, say the critics, the activity is dull and unrewarding to the student.
Almost all the modern texts, therefore, stress the reading of graded material which proceeds smoothly from "made" Latin to an adapted author, usually Caesar, in which the greater difficulties have been removed. Students who continue Latin beyond the second year of high school advance to authors that have not been adapted, traditionally Cicero and Vergil.
Many experienced teachers, however, believe that in practice these carefully graded texts do not provide the smooth transition which they promise. Through trial and e r r o r they have proved, to their own satisfaction at least, that their students do not do as well without Prose Composition; and in spite of the theoretical objections given above they continue to use this technique. Structural linguistics seems to throw considerable light upon this controversy.
The Reading Method, at least as it actually operates at the present, is deficient in one vital respect: the easy Latin does not demonstrate the essential features of Latin. F i r s t of all, it is written in a word order that is essentially English, thus permitting the students to comprehend the syntax by English signals of position rather than by L a t i n signals of inflection.
The students will interpret puer as subject in Pue7 puellnt)r speclat not because of its nominative form but because in their experience the subject, if expressed, always precedes the object. They have never seen such a sentence as Piir/la?n spectat pzier. The verb is identified as a verb not because of its morphological characteristics but because it regularly comes last in declarative sentences, first in questions o r commands. In other words, in these beginning texts, word order is most emphatically a grammatical signal, although it is not in real Latin. With their background of English, American students rely upon these pseudo-signals of position and ignore the real signals of the inflectional endings.
The pupils have no chance to observe that words are areas of meaning and not points of meaning because in this material vocabulary items are used in such contexts that they may consistently be translated by one English meaning.
GerG, for example, almost invariably patterns with bellunz to mean wage, ignoring the dozens of other equally common meanings.
It is a commonplace among those who have applied linguistics to practical language teaching that fundamental points of structure must be mastered. Bloomfield felt it necessary to use caps when he said, "LANGUAGE LEARNING IS OVER-LEARNING; ANYTHING LESS IS OF NO USE." Passive reading of material which disguises the nature of the signals does not lead to mastery.
The active production of essential elements of structure through Prose Composition is a decided improvement over passive reading, but it too has serious flaws when viewed in the light of descriptive linguistics. F o r one thing, instead of demanding perfect control of one o r two items at a time, it presents the student with a bewildering number of simultaneous problems. The laborious construction at home of five o r ten sentences with grammar and dictionary is not a normal speech activity. Then again, the beginning student is not given Vocabulary is similarly oversimplified. The students are now shown how one may change any of these utterances by substitiition, exfxmsion, o r translormalion in the following manner.
One may substitute for a word in a given form class any other word in that group that has the same corresponding form. That is, for a personal noun in the ablative one m ay substitute any other personal noun in the ablative. Under certain conditions some substitutions across form classes is permitted. At this state the following form classes have been set up:3 medieval cultural traits, etc .)
3F'urther subclasses must be set up later on. 'Identified here by listing but formally by having no passive forms (except occasionally the third singular, the so-called impersonal use). An accusative with this c l a s s of verb i s an adverbial modifier; this accusative will either pattern with a preposition, as in Fliiitieti (id miire t l p f l i i i l o r if without a preposition will belong to a small list of words ( m u l i u m . nrhrl, Romnm, e t c . ) Some of these intransitives are occasionally used as transitivals, but not in our corpus. 81dentified here by listing, but formally by having a contrast between masculine-feminine and neuter. 9Identified by the morphemes -P and 4 r i added to adjective bases. sub Taking as our model an Overlearn from page 11, R e m , ri&i spem, quuerit amEu5 ("A friend wants cash and not encouragement") we may substitute for Tern any word in the nonpersonal class if we put it into the accusative case. ( The students have been given the nominative, accusative, and ablative singular of each word when it first appeared.) If we take the first four words at random, we obtain the following:
Declinalile words
Ilttem, nijn spem, quaerit amicus. Liicem, nsn spem, quaerit amicus. LFgem, nGn spem, quaerit amicus. Train, ncn spem, quaerit amicus.
Since we did not select these words with regard for their lexical compatibility with the rest of the sentence, these originals are not particularly meaningful. When we try substitutions for the spem, we will consider the lexical meaning:
Rem, n5n laudem, quaerit amicus. Rem, niin iiijnriam, quaerit amicus. Rem, n6n sapientium, quaerit amicus. Rem, niin um6rem, quaerit amicus.
In substituting for the verb, we choose from the same group as quaerit, that is from the transitives:
Rem, nen spem, ge?zernt amicus.
Finally, we may substitute for ami-cus, which is an adjective here used as a personal noun. '' We may choose from lOIdentif ied by listing. llWe know that it is used as a noun because there is no noun for it to be in agreement with. We know that it is personal because it is masculine and not neuter. Some adjectives have a neuter form that is a nonpursonril noun (bonum, mtilum, etc. 131t should be noted that two students were unable to do this assignment a t all. While it i s possible that proper explanation in c l a s s before they were asked to do the assignment might have improved their performance, it i s my opinion that emotional disturbance rather than lack of understanding was involved. One student, who had had two years of high school Latin but was repeating, dropped the course within a few days. The other student finished the semester far behind everyone else. 
